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Introduction
Welcome
Interactivity Audio Script:

Welcome to Sexual Assault Prevention for Graduate Students -You Can Ma@
Difference. .

This course provides information about critical topics affecting graduate & sional
students everywhere — relationship abuse or violence, sexual harassm ual assault, and
stalking.

If you're thinking, “But I've been married for five years,” opg ’vey ad this training through
work,” or, “Maybe undergraduates need this training, bufith isSWES don’t affect me!” it’s

important to remember that these issues can impact anyone, regardless of their job or position,
marital status, age, race, ethnicity, sex, gender idenQ expression, religion, sexual

orientation, or socioeconomic status.

Even if you have not been directly impacted Ngsues, chances are you know — or will

know — someone who is.

Introduction to the Course %
Video Script:

Introduction to the Cou

Graduate school is citihg and challenging time — full of ideas, people, and opportunities

that are likely d Nt fi any of the educational or professional experiences you’ve had so
far. This c %

experiences, may prep

somegne.

p%ou explore how your role as a graduate student, as well as your life
are you to recognize situations of potential harm and intervene to help
@ 5e, you will:
earn strategies to help you recognize and take action in risky or harmful situations.
e Explore options for how to respond if someone who has experienced this behavior

comes to you for help.
e Learn how to access resources for support if you're personally affected by these issues.

Keep in mind that the topics addressed in this course can be very sensitive for some individuals.
If you feel uncomfortable at any point, we encourage you to access the resources provided in
the menu and to seek out services provided by your school and your local community.
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Values, ldentities and Relationships
What are your values?
Interactivity Audio Script:

What are your values?

perhaps, been reinforced — as a result of the educational and professional experienc

This section is focused on your values and identities, and how they may have changed g 0r
relationships you've had. b

Take a moment to reflect on your values. Reflection may give you a chaneg to
experiences, learn from them, and clarify what you want for yourself perSgsna
professionally, as well as what you expect from the relationships you@ h%ethers.

As you work through this section, consider the following question\

i

respond) in situations where

e What values influence the choices you make in yg#
e How have you responded (or how do you think y@
your values are challenged?

What is a “good” relationship? \
Interactivity Audio Script: \0

What is a “good” relationship?

Our values influence our relationsh s% of us seek out and want “good” relationships —
with family, friends, colleagues dating or more intimate relationships and partnerships.
But what exactly is a “goad” relationsiip?

Select the expand to learn more about the topic. You must open all the panels
to continue.
Interactivi Q

[Tab 1]: Honesty

H ans being truthful, genuine, and sincere in your words and actions.
[Tab dividuality.

Individuality means valuing the things that make us unique, including encouraging one another
to pursue professional goals, explore personal interests, and spend time with friends.

[Tab 3]: Respect.

Respect means accepting someone for who they are and what they stand for, including their
boundaries.
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[Tab 4]: Trust.
Trust means having confidence in someone; feeling physically and emotionally safe with them.
[Tab 5]: Communication.

Communication means exchanging thoughts and ideas in an honest and open manner;
speaking up for yourself while respecting the right of others to do the same.

[Tab 6]: Maturity.

Maturity means staying calm and thinking clearly in difficult situations; being open4gin and
accepting constructive criticism; taking responsibility and accountability fo‘ind' tions.

Maintaining Healthy Relationships 0\\

Interactivity Audio Script:

Maintaining Healthy Relationships. 9
Graduate school is a rewarding and challenging experie% commitment it requires can

make it difficult to juggle other priorities in your life. Prioritie include spending meaningful
time with friends, family, and significant others, and &@en making time to care for yourself.

Select the previous and next buttons to rew @c rds. You must review all the cards
to continue.

Interactivity Text: Q
[Carousel 1]: Open and Ho%@caﬂon.
Open and Honest Comnwnication.
Being open and hom ur commitments, and when you can and can’t spend time with
a spouse, partne ndl or family member, is an important part of maintaining respectful
e

relationships. | YAk ful to communicate about when you’re stressed or feeling
el thelineeds and expectations of those who are close to you.

It can D€ easy to become immersed in coursework or research and forget that you’re more than
“just” a graduate student. One way of ensuring that you’re maintaining a balance is to plan
ahead. Whether that means planning to meet up with friends, spend time with family, or go on a
date-night, scheduling downtime can be helpful for your work-life (or school-life) balance.

[Carousel 3]: Setting Boundaries.

Setting Boundaries.
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When you do make plans with others, do what you can to keep those commitments and to be
“in the moment.” Set boundaries around when you’re going to put work aside and focus your
attention on those, you’re spending time with. This can make your time with them more
meaningful and allows you to show them that you value and appreciate them.

[Carousel 4]: Prioritizing “You” Time.

Prioritizing “You” Time.

In the same way that it's important to make time for the important people in your life, it
important to make time for “you.” We sometimes neglect to set aside time for our
reflect, relax, and recuperate from our day-to-day obligations. Taking care of y les
you to fully contribute to your relationships with others as well. A 0

Interactivity Audio Script:

Recognizing Relationship Violence or Abuse.
Some people assume that relationship abuse, or “intimate partngr violence,” only consists of
any

physical harm. However, relationship abuse comes i erent forms — some of which
are more subtle and difficult to identify than otheD

Select each type of abuse to learn more a&
for. < I
Interactivity Text: A@

Recognizing Relationship Violence or Abuse 0\\

they mean and what signs to look

[Tab 1]: Academic Abuse.
Academic Abuse.

This kind of abuse i§ ch@ra€lerized by actions that monopolize someone’s work or study time
and negatively thelir geademic success.

It may incl@de ing behaviors:

Reliber starting an argument before an exam, project deadline, or presentation
g insults to undermine a partner’s academic status, grades, intelligence, or ability to

@ eed

¢ Undermining academic performance by preventing a partner from attending class, study
groups, or department events

e Sabotaging a partner’s relationships with other students or with faculty by spreading lies
or gossip about them

[Tab 2]: Emotional Abuse and Isolation.

Emotional Abuse and Isolation.
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Abuse of this type is characterized by behaviors that are intended to psychologically hurt or
confuse someone, or to keep them from forming or maintaining connections with others. These
behaviors can be subtle or more overt and may include:

e Making someone feel bad about themselves or unworthy of being treated well
e Spreading rumors or lies about someone
e Pressuring someone to choose them over completing coursework or job responsibilities,

or spending time with friends or family

e Pressuring someone to quit their job, activities, or program, or to turn down inte%s
or other professional or academic opportunities

e Minimizing or denying abuse, or blaming a partner for abusive actions OQ

[Tab 3]: Financial Abuse. \\

Financial Abuse.

someone by threatening their financial stability or indepe Cc6 ddaccess to financial
resources. Manipulation involving children or other famil inancial or otherwise) is
often characterized by behaviors that are intended to harm or ermine someone’s
relationship with children or family members or threat€ning to take someone’s children away

from them.
These behaviors can be difficult to identify, Qlude:

ing a job
ncial support related to child support, utility bills,

Financial abuse is characterized by behavior that is intended toI and control

e Preventing a person from getti
¢ Refusing to provide agree
rent, tuition, or other
¢ Withholding financial infor
e Threatening to ta ildren away or falsely reporting a person for child abuse or neglect
Telling lies i other family members about a person in order to frighten them

[Tab 4]: Stalki nd Intimidation.

St d Intimidation.

Abuse 0f this nature is characterized by attempts to control another person through fear,
threats, and intimidation. Some examples include:

e Excessively monitoring someone’s behavior in an attempt to control what they do and
with whom

e Continuing to contact someone who has asked you to stop contacting them

e Tracking someone through technology or social media

e Blackmailing a partner with knowledge of illegal or unethical activities
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e Threatening to share harmful, personal, or embarrassing information (for example,
photos) with a partner’s family, friends, colleagues, or professional network
e Threatening to end the relationship, harm themselves, or take their own life

Supporting a Friend
Interactivity Audio Script:

Supporting a Friend.

Now that you have been introduced to the signs of relationship abuse, take a mon&

and respond to a few scenarios to apply your knowledge.
) 2
Interactivity Text: \0

You've recently become friends with Jaden, another student in your pro Nand you've been
spending a lot of time studying together over the past few weeks. [atelg, witen you're hanging
out, Jaden seems on edge, checking their phone a lot and worr; loud about “getting back
in time” so their partner doesn’t get mad.

Select the correct answer, then Submit. You must select the cogect answer to continue.
How should you respond?

[Question-Text]: \0

You've recently become friends with Jaderg andther student in your program, and you've been

spending a lot of time studying togeth past few weeks. Lately, when you're hanging
out, Jaden seems on edge, checking t one a lot and worrying out loud about “getting back
in time” so their partner doesn d.

Select the correct option ubmit.

How should you respon@?
[Options]:

1. Hey, ar@ yau feeling OK about going home? You seem a bit worried, so | wanted to
sReck inWith you to see if everything is OK, or if there’s something you’d like to talk
O
@

t.”

re always on your phone — you sure this is a good time for us to work or are you
pusy with something else?”

3. “lt sounds like your partner is really controlling. | was in a relationship like that once and
honestly, you need to tell them to back off.”

[Answer]:

“Hey, are you feeling OK about going home? You seem a bit worried, so | wanted to check in
with you to see if everything is OK, or if there’s something you'd like to talk about.”
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[Feedback]:
[Feedback 1]
That's Right!

Good choice. Expressing your concern for your friend is a great way to communicate that you
care. “Checking in” is a good, non-confrontational, non-judgmental approach.

[Feedback 2] %

Not Quite.

You’ve noticed that Jaden appears anxious, so instead of criticizing or p B3 m, it would
be better to gently acknowledge that they seem distracted or upset. Oﬁe% Bt — even

just by listening — is a better approach. Try again.

[Feedback 3] 0\

Not Quite.

Giving unsolicited advice undermines Jaden’s agency and make their situation worse. It
would be better to express your support, listen, ack ledge your friend’s feelings, and be
respectful of their decisions. Try again.

Darrell’s Dilemma Q\O

Interactivity Audio Script:
Darrell’s Dilemma. A
Interactivity Text:

ether for several years and have become pretty good friends.
arrell in the past when he’s told you about his partner putting him
I, you're surprised when you’re leaving work and see him crying in
hen you stop and ask him what’s wrong, he shares that when he

You and Darrell ha
You've offered sup
down and criticlz
his carin t

|

Options:

e “That’s super serious. Have you all been experiencing more relationship stress lately or
do you think he’s always been depressed?”

e “I'm so sorry to hear that. | know that you’ve been going through a lot lately. Look,
suicidal statements are really serious, so he needs to talk to a qualified person for
support immediately.”
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e “I'm so sorry to hear that and, you know, we’ve talked about this before — remember
what we said about you being firm about leaving? | don’t want you to have to keep going
through this situation again and again.”

Correct Option: 2
“I'm so sorry to hear that. | know that you’ve been going through a lot lately. Look, suicidal
statements are really serious, so he needs to talk to a qualified person for support immediately.”

Feedback: %
option 1: Not Quite

Suggesting that Darrell is responsible for his partner’s threats is not supptﬁtiv@ I
statements are very serious and can be experienced as a form of emotichél they create

pressure for a person to stay in a relationship. Try again.
option 2: That’s Right!

Good choice. Expressing empathy and concern for Darr il@wledging the severity of
his partner’s words and offering resources is a really po 0 show him you support him.

option 3: Not Quite x
Implying that Darrell has not been firm enou ing his relationship can come off as

blaming him. Suicidal statements can be a f otional abuse, and it's not Darrell’s fault
that his partner’s behavior is creating pres@

im to stay. Try again.
It’s Academic %

Interactivity Audio Script:

It’'s Academic. v

Interactivity Text:

Tori is one of t% tudents in your cohort, so you’re excited that you’ll be co-authoring
a journal aftic r. However, lately she’s been missing project deadlines, is really

inconsistent ab®ut answering emails and showing up for meetings you’ve scheduled, and she
jus exh@#Sted all of the time. You're concerned that she’s not prepared for your meeting

director next week. When you ask Tori what’s up, she reveals that every time she
2 portant deadline, her boyfriend starts a big fight with her. This has prevented her from
focusing on her research and getting enough sleep.

How should you respond to what Tori has just shared with you?

Options:
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1. “Oh wow, OK, I didn’t know. Well, do you think you can find some time to prepare your
part before our meeting next week? We’re running out of time to be able to submit this
article for review.”

2. “Hmm. Yeah, | know a lot of people who have stress in their relationships because of
their research and coursework, so maybe that’s the situation. Are you may be saying
things to him you don’t mean just because you’re stressed?”

3. “I'm so sorry to hear that he’s been acting that way. You don’t deserve that. Do you
know about the local resources that you can connect with for help?”

the local resources that you can connect with for help?”

Feedback: 0
option 1: Not Quite \

Correct Option: 3 %
“I'm so sorry to hear that he’s been acting that way. You don’t deserve tha‘ D@ w about

Tori’s boyfriend may be emotionally abusing her. Deliber@te s an argument before a
deadline is one way that academic abuse occurs. It's im recognize the implications of
what Tori is sharing with you and express your suppo for ry again.

option 2: Not Quite gb
This response actually blames Tori for her i ehavior. When someone discloses that
they’re possibly experiencing any kind of rélati ip abuse, the best thing you can do is to

express your concern and remind he% support them. Try again.
option 3: That’s Right! A

Good choice. Expressmg ur concern for Tori shows her that you care about and support her.
This response asser s boyfriend’s behavior is wrong and that Tori, like all of us,
deserves a respectiyl, ri partner.

A Stressful Si

Interactivi®y Adio Script:
A | Siteration.
Int Text:

Your friend David from your Business Communication class suddenly stopped logging into your
online course discussion board about two weeks into the semester. You email him to check in
and he tells you that he’s withdrawing from the class. You're surprised, because this was the
last class, he needed in order to graduate this spring.

David writes back to explain that his partner wants him to move out because his partner said
that David’s school work is preventing him from contributing to the relationship. You know that
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David and his partner made an agreement that his partner would help cover living expenses and
tuition while David finished the program.

How should you respond to David?
Options:

1. “I'm so sorry — that doesn’t seem fair. Do you think you could talk him into letting you
live there for the next few months just so that you could finish this class and the u
can move out?”

2. “We all get caught up in school work sometimes, so maybe you should apajogi
see if he changes his mind. You might also want to see if you can get Q e job —
to show him you know what it means to work hard.”

3. “Wow, that’s surprising. | know you’re working hard so this must

anything | can do? | remember learning about the resourcw

tting. Is there
rough the
university for grad students in these kinds of situations. Carjs

Correct Option: 3 0

“Wow, that’s surprising. | know you’re working hard so thiSmustlbe upsetting. Is there anything |
can do? | remember learning about the resources available ugh the university for grad
students in these kinds of situations. Can | share with you?”

Feedback: \

option 1: Not Quite

David’s partner seems to be maniplila . Additionally, they had a financial agreement and
his partner has broken that c itmient. Try again.

option 2: Not Quite

Actually, this kind ames David and dictates to him what you think he should do,
instead of provj "!! [ il support and encouraging him to think about what he thinks is the

Federal and State Laws: Relationship Violence

Interactivity Audio Script:
Federal and State Laws.

Relationship Violence
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It’s important to be aware of federal and state laws defining relationship violence.
Explore federal and state law definitions below.

Interactivity Text:

Review your state’s laws.

You must view your state's laws before continuing, using the dropdown below. If you are
interested, you can compare it to other states by selecting another state from th
dropdown menu.

Dropdown: View your state's laws . OQ

Explore federal law definitions using the dropdown below.

Dropdown: View federal laws \0\

Title IX of the Education Amendments Act of 1972

Video Script: % :

Title IX of the Education Amendments Act of 197&

Title IX is the federal law that prohibits discrignina m d on sex or gender stereotyping —
including sexual harassment and violence, r P violence, and stalking — in any
educational, athletic, or other program or &activi federally funded schoaol, if it jeopardizes a

s designed to protect. Title IX also prohibits
nd students.

person's equal access to education th
discrimination against pregnant orfal

Title IX requires schools receivin ral funding to appoint a person who is responsible for
coordinating a school’s eff@tts to address sex or gender-based harassment or violence, ensure
that all students hav u ess to educational opportunities or benefits, and prevent
retaliation against s@meen&”who reports, or participates in an investigation or proceeding
involving, sexu isCo . This person is identified as the Title IX coordinator.

Summary

Videgascript:

Most of us want to be, and are, engaging in healthy relationships of all kinds — with friends,
family members, colleagues, mentors, and dating or intimate partners.

Key Takeaways

e Know Your Values
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Your values are the beliefs, principles, and ideas that are important to you. The people in
your life who are most important to you probably share many of the same values as you.

¢ Maintain Healthy Relationships

Graduate school can pose some unique challenges to maintaining healthy relationships;
however, open and honest communication and investing some time away from work are
good ways to keep healthy relationships strong.

e Support With Care %
If a friend discloses that they’re in an unhealthy or abusive relationship, i y to
show them you care is to thoughtfully express your concern, listen®avd @
judgmental, and encourage them to seek support and resources.\\
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Sexual Harassment and Stalking

Sexual Harassment and Stalking
Interactivity Text:

Defining Sexual Harassment.

Respect is an integral part of healthy personal and professional relationships, so it's impaortant to
be aware of behavior or hurtful conduct that can, under certain circumstances, have a §ir
negative effect on relationships and the learning environment.

Title IX prohibits the following types of sexual harassment: . OQ
¢ Rape and sexual assault \\
e Relationship violence
e Stalking that is based on sex
e Unwelcome conduct on the basis of sex that is severe, , and objectively

offensive, creating a "hostile environment" that e elWdenles a person equal access
to an education program or activity

¢ Aninstitution's employee conditioning a gradegr ot ucational benefit or service on
an individual submitting to unwelcome sexua%duct (called "quid pro quo™)

Title IX applies to sexual harassment that oc\ educational program or activity against a

person who is located in the U.S. Q
Anyone can experience or commi se@ ment, including students, faculty, and staff.
In this section you will:

e Identify different s of sexual harassment
e Identify and i p nuances of power in relationship roles
e Define stalkipg

Power and Re{Qp

Interactivi®y Aldio Script:
Po ReSponsibility.

Onengf thg’challenges that comes with being a graduate student and balancing all of your
various roles is that each of them puts you in a different position of power and authority. For
example, you might begin your day as a teacher and then shift to working with your advisor on a
research project, and then move into the role of a student attending a class.

As you transition between these roles, you adopt different positions of power in your
relationships with others. Some of these positions may affect how you experience or become
aware of issues like sexual harassment, and the responsibilities you may have.
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Select the previous and next buttons to review the cards. You must review all the cards
to continue.

Interactivity Text:

[Carousel 1]: Student-Peer Relationships.

Student-Peer Relationships.

to be respectful of others’ diversity when engaging in classroom discussions or in
conversation among peers. It's a good idea to avoid assuming others will be OK sexplally

suggestive remarks, jokes, or other types of comments about a person’s age, ce,

gender, or position, even if they aren’t intended to offend someone else.\\

These are all examples of disrespectful, and potentially hurtful, cQndyct.

Graduate students come from all kinds of cultural and academic backgrounds, so it’s ir%nt
a

[Carousel 2]: Teaching Assistant-Student Relationships.
Teaching Assistant-Student Relationships. 0

Many graduate students are also Teaching Assistant
puts them in positions of authority and decision-mak
being mentors to their students. Sometimes, stu have had harmful experiences
choose to disclose to their TAs because the r nts someone in a position of authority
but, at the same time, someone who may ai lose to the student’s age and may be

perceived as somewhat of a peer.
[Carousel 3]: Student-Faculty Re t@ps.

Student-Faculty Relatiogships.

TASh dergraduate programs. This
— and potentially, in the position of

A healthy relationshjgmig o ere the faculty member and the student communicate with one
another clearly and¥profgssionally. In an advisor-advisee relationship, the role of the faculty

a ectful, supportive resource and mentor to the student. However,
ips can face challenges around power and authority.

espectful, sexist, and other derogatory or unwanted comments about a
bX, gender, age, or appearance can interfere with a student’s right to feel safe and

objectively offensive to the point that it effectively denies a person access to educational
opportunities or benefits.

Identifying Sexual Harassment
Interactivity Audio Script:

Identifying Sexual Harassment.
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Now that you have reviewed various examples, take a moment to see whether you can identify
warning signs of sexual harassment.

Read each scenario and think about whether it describes conduct that could lead to
sexual harassment. Flip over each card to reveal the answer.

Interactivity Text:

[Flip Card 1]: Name Calling.

Name Calling. %
In a Gender Studies class, a student consistently uses derogatory terms tgde ividuals
who identify as bisexual. \\

Result

First Amendment. These comments would be uncomfort fo Sk students and, if they
escalate, may create hostile environment sexual harassfe ies or negatively affects
students' access to a school's educational programs or activitie

Threatening or intimidating comments targeted at particular stu t protected by the

[Flip Card 2]: Compliments.

Compliments. xQ

One of the tenured faculty in the History D@ t says, “I really like your voice; it has a sexy
movie star quality” to a younger fi a@ g Assistant.

Result.

This doesn’t seem to be nt as a harmful comment, but remember: unlawful hostile
environment sexual Batas iS SO severe, pervasive, and objectively offensive that it
effectively denies afperson*€qual access to education. One in ten female graduate students at
major researchgnmersi ported being sexually harassed by a faculty member. This
comment ¢ ing sign of sexual harassment, and power disparities may cause
people witRless p to think it's just part of the job or make it harder for them to report
harassment fo of repercussions.

[Flip 3]: Dinner Date.
Dinnef*Date.

A faculty member responds to a student’s request for a recommendation letter with: "Let’s
discuss this over a date — dinner and drinks?

Result
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The invitation was in response to the student’s request, so it could imply a “quid pro quo”
proposition. Quid pro quo sexual harassment occurs when someone withholds an education
decision or benefit contingent upon the student submitting to unwelcome sexual advances or
conduct.

[Flip Card 4]: Too Close for Comfort.
Too Close for Comfort.

A group of students regularly meet on Fridays for a discussion session with their direc ile
telling a funny story to the group, the Director puts his arm around the student nexgfto R d

acts out part of his story, which embarrasses the student.
L J
Result xr\no

A single instance of nonsexual conduct would not be considered gexudal a ent, but a
pattern of severe sexual misconduct by the Director could be con& xual harassment —
especially given the Director’s position of power.

[Flip Card 5]: Texting.

Texting. &
Students assigned to a group project exchange | @ mbers and one of the group members
sends numerous texts a day to another group™gempgy insisting that they decide on a time for
the group to meet.

Result

Although frequent texting may nRoying, it doesn’t appear as though the texts are so severe,
pervasive, or objectively @ffensive thaPthey deny equal access to education and therefore rise
to the level of sexual hara t.

[Flip Card 6]: Cg atWlatory Hugs.

Congratulg

A first-year Regeakch Assistant asks a student of hers to stay after class to talk. She hugs the
gratulates him on submitting such a well-written paper.

Re

An unwelcome hug that makes the student feel uncomfortable could be interpreted as a sexual
advance. Especially when an interaction is initiated by a person in a position of authority, it's
safest to ask before touching someone.

Defining Stalking

Video Script:

Page 18 of 53 © Vector Solutions. All rights reserved.



Defining Stalking.

Another form of sexual harassment is stalking that is based on sex. Stalking is a pattern of
unwanted contact or other attention that is repeated, intimidating, and causes a person to be
fearful or suffer emotional distress.

Though state and federal laws may differ, stalking behaviors generally include, but are not
limited to:

¢ Following or watching someone %
¢ Unwanted and repeated face-to-face, phone, text, email, or other commu%

e Constantly giving unwanted gifts R

e Using other forms of technology to track or spy on someone
Coming up next, we’ll explore a few scenarios involving different types %Iions, and you'll
be asked to determine whether or not they’re describing stalking K’or

Rethinking that Recommendation 0

Interactivity Audio Script:

Rethinking that Recommendation. \7
Now that you have been introduced to the si @ tionship abuse, take a moment to read
and respond to a few scenarios to apply yo WedQe. As you review this scenario, think
about how you might respond if a friend were t re this experience with you.

Interactivity Text: %
Marc, a friend from your cohort, ly wrote a recommendation letter for a former
n

undergraduate student, IQ’a a. Tatiana sent Marc an email thanking him profusely for

submitting such a kind let offering to take Marc to coffee next time they saw each other
on campus. Marc fallo texting Tatiana to ask if she was interested in grabbing dinner
didn’t respond right away, so Marc texted again. After another day

[Question-Text]:
What should you say to Marc?
[Options]:

1. “You could try reaching out to her again, but through email and only to apologize.”
2. “I'm sorry you're upset, but you need to leave her alone.”
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3. “You should have never texted or called her — don’t you realize how unprofessional and
inappropriate that is?”

[Answer]: 2
“I'm sorry you’re upset, but you need to leave her alone.”

[Feedback]:

[Feedback 1] %

Not Quite.

Marc should not reach out to Tatiana again. In general, personal and/or [0 t|onships
between graduate student teachers and undergraduate students arelikeék' g'warning

signs of possible quid pro quo harassment. Try again.

[Feedback 2] O\

That's Right!

Good choice. This response validates Marc’s feelings, but i direct in advising him to stop

contacting Tatiana. K
[Feedback 3] \0

Not Quite.

Blaming Marc and making him fe ba@mf his actions isn’t the most supportive response.
Try again.

Uncharitable Actions

Interactivity Audi

Uncharitable S.
As you reiew ing scenario, think about how you might respond if a friend were to

share this expéliegce with you.
You .~ Eari, a third-year doctoral candidate, are in the Engineering program together and have
become close friends over the past few years. She’s noticeably pregnant, and at a department
meeting today you see the Chair rub his hands on her stomach and lean in to tell her that she

“looks fabulous in her pregnancy glow,” and that he “hoped that she would put her academic
career on hold to enjoy motherhood.” Sari looked confused, and didn’t respond to him.

Text:

[Question-Text]:
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What should you do?
[Options]:

1. Let Sari know that you saw what happened, that you’re sorry about what the Chair said,
and ask if she is OK or if she wants to talk to you (or a confidential resource) about it.

2. The Chair inappropriately touched Sari's stomach and made potentially discriminatory
comments to her. Because you’re her friend, you should stand up for her by letting the
Chair know what you saw.

3. Itwould be inappropriate to get involved because what you saw and overhe %
between Sari and the Chair. You could also be putting yourself in a vulneralle on
by getting involved, so in this case, you should let Sari resolve the ‘ssu@

[Answer]: 1 x\
Let Sari know that you saw what happened, that you’re sorry abo @ air said, and ask

if she is OK or if she wants to talk to you (or a confidential resou
[Feedback]: 6
[Feedback 1]
That's Right!

Good choice. The Chair’'s inappropriate touc i's stomach combined with his
problematic comments make his actions aff egregiéus error—unwelcome physical touching and
potentially discriminatory comments a egnancy. Title IX prohibits discrimination and

harassment against pregnant or pake udents and employees. However, in this moment,
empowering Sari to make a isioM\by Providing her with support and access to the
appropriate resources is the best o act while respecting Sari’s agency in the situation.
[Feedback 2]

Not Quite. %

This kind s away Sari’s agency by not allowing her an opportunity to consider how

Not Quite.

You've recognized that Sari looked uncomfortable. You can show your support by letting her
know that you saw what happened. Offering to talk and reminding her that there are resources
to support her would be good ways of showing her you care. Try again.

Clear Communication
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Interactivity Audio Script:
Clear Communication.

Think about the behavior that's described in the following scenario and then choose the best
response.

Interactivity Text:

Megan and Layla have been together for about two years, but recently they went throu%
difficult break up. Since then, Layla sent Megan dozens of text messages, threatenifihto
disclose Megan'’s identity to her family and to post private photos they took tog
Megan responds to her. This made Megan really upset and angry, and she fir
stop contacting her and also blocked Layla’s number. Layla has Megan’ edule, so
she knows what nights she’ll be on campus for class. She really wants g tali toMegan, so she
decides to confront her in person after class.

[Question-Text]: 0\

Is this potentially stalking behavior?

[Options]: \
1. Yes, because Layla threatened her and i ' ing to contact Megan after Megan has
asked her to stop. a&g
on

ther very well and someone can’t

2. No, because Megan and Layla kn
technically stalk someone they, OoW.
3. No, because Layla is tryingigo tMegan in a safe, public place.
[Answer]:

Yes, because Layla threa her and is continuing to contact Megan after Megan has asked
her to stop.

[Feedback]: Q
[Feedbackyl]
Th jght!

By hreats and continuing to contact Megan after she has been asked to stop, Layla’s
beha ay constitute stalking. Sharing private photos without Megan's consent may also be
illegal.

[Feedback 2]

Not Quite.
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Itis, in fact, more likely that a person will be stalked by someone they know than by a stranger.
Regardless of an existing or past relationship, every person has the right to end contact with
someone. Try again.

[Feedback 3]
Not Quite.

Think about the choices Layla is making: she is showing up, unannounced and unwantggh, to
confront Megan when Megan has already asked her to stop contacting her. Try again.

Federal and State Laws: Stalking Q
Interactivity Audio Script: ¢ 0
Federal and State Laws: Stalking. \\

It’s important to be aware of federal and state laws defining stalki
Explore federal and state law definitions below.

Interactivity Text:

Review your state’s laws Q&

You must view your state's laws before ¢ using the dropdown below. If you are

interested, you can compare it to other gtdte selecting another state from the
dropdown menu.

Dropdown: View your state's la @

Explore federal law defigitions u the dropdown below.

Dropdown: View f I

Summary

issment and stalking are harmful behaviors that can have a negative impact on

somegpes academic or professional success. It's important to be able to recognize this kind of
behavior and to know how to respond if you, or someone you care about, experiences it.

Key Takeaways

Understand Sexual Harassment
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Title IX prohibits quid pro quo sexual harassment and hostile environment sexual harassment
that is so severe, pervasive, and objectively offensive that it effectively denies a person equal
access to educational programs or activities.

Understand Stalking

Title I1X also prohibits stalking that is based on sex. Stalking is generally a pattern of unwanted
contact or other attention that is repeated, intimidating, and causes a person to be fearful or

suffer emotional distress. %
Remember Resources Q

If someone you know discloses to you that they’ve experienced sexual haqas talking,
remember to validate what they’re telling you, remind them that it isn’t th&i \ pd that there
are resources available to help them. 0
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Consent, Coercion, and Taking Action
Communication is Key

Video Script:

Communication is Key.

Open communication is important to healthy relationships and respectful interactions.
Communication plays a vital role in a variety of relationships — from friendships to rela ips
with other students, faculty and staff, and also with more intimate and/or sexual pﬁ

In this section, you will: 'S 0
e Examine the concepts of consent and coercion. \\
o Identify and apply tactics to intervene if you see a problerm'[i\@.) or behavior.

Defining Consent 0

Interactivity Audio Script: %

Defining Consent.

Consent is an important part of communication ing for and giving consent isn’t [only]
about sexual activity. In your day-to-day life, decisions, set boundaries, respect other
people’s choices and expect others to do a n other words, you consent, or not, to
different kinds of activities all the time.

This is true in relationships where t%duals are equal, as well as in those where there are
differences in influence or soci r.

Use the arrows below t ore the benefits of communication in forming positive
relationships.

Interactivity T
[Carouself]: W’ ral and Healthy.
al an@gfealthy.

ating what you do and what you don’t want is a normal, natural, and expected part of
munication, and it is reasonable to expect that others will do the same. Consent,
whether that’s agreeing to meet for coffee, sharing personal information with someone, or
something more serious, like sexual activity, is a natural part of relationships.

[Carousel 2]: It Can Be Clarifying and Empowering.

It Can Be Clarifying and Empowering.
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For any interaction that involves another person (whether it's sexual or not) it's the responsibility
of the person initiating the activity to get the other person’s consent. While it's possible to give
non-verbal consent, using words is the clearest way to make sure that someone is agreeing to
something. Clear indications of consent include a response that is given knowingly, explicitly,
freely, mutually, and with obvious pleasure. It's also the most effective way to share exactly
what you are and are not interested in doing.

[Carousel 3]: It’s an Ongoing Process.

It’s An Ongoing Process. %
Only you can decide what'’s best for you — you have the power to choose and
change your mind about what you want at any point in an interaction. If otie @ gan
activity, whether sexual or not, listen for and respect the other person’s cjgic oughout the
interaction. If you're unsure of what the other person is communicating, ;e i1 to ensure that

you’re both on the same page. Unclear communication is a signa clarify.
Boundaries should be part of an ongoing discussion and conse t does not mean

consent to other, similar acts.
Test Your Knowledge

Video Script:

Test Your Knowledge. xg
er

Whenever you make decisions that affect @th ple, you need to have their consent. Coming
up next, we’'ll explore a few scenagios ifferent types of interactions, and you’ll be
asked to determine whether or nottheYerson initiating the activity has properly received
consent.

Eva and Jake v
Video Script:
Eva and Jake.

Eva: Hey. Nowithat We’re hanging out more, there’s this thing that you should know about me.
Pleasesgsk bef ou hug me. | have a thing about being hugged out of the blue.

2

Eva: Yes

oblem. Thanks for letting me know. Is it OK to hug you now?

What Do You Think?

Interactivity Audio Script:

What Do You Think?
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Choose an answer here.

Interactivity Audio Script:
[Question-Text]:

Did Jake receive consent from Eva?

[Options]:

Yes %

. Q
O

[Answer]: \\

Yes 0

[FeedbacKk]: 0\

That's Right! %

In this example, Eva does give Jake consent, which igimpo — even among friends. Eva
told Jake about her personal boundaries, and Jake %ted her wishes and asked to hug her,
to which Eva responded with a direct, active an stic, “yes!”

Not Quite @Q
In this example, Eva does gi keyconsent, which is important — even among friends. Eva

told Jake about her persqnal boun s, and Jake respected her wishes and asked to hug her,
to which Eva responded a direct, active, and enthusiastic, “yes!”

[Incorrect Feedback]:

A Couple of Week§ Lalker

Video Scripf
A Couple eks Later.
: Zhis iS"an example of a conversation about consent. Consent is important, even

r
cﬂe ds, and even when it's not related to sexual activity. Eva told Jake about her
abboundaries and Jake listened, respecting her wishes. He then asked her permission,
and listened to her response before he hugged her.

In this situation, both people involved understood one another, and were in agreement with their
actions. This scenario depicts two people with relatively equal power in the relationship. If this
scenario was different, and for instance, a professor wished to hug a student, or an employer
wished to hug an employee, the student or employee might not feel comfortable directly stating
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their boundaries, and would instead use an indirect response, such as pulling away, or making
an excuse like, ‘| have to go now.”

Eva: Whoa. Remember when talked about asking before hugging?

Jake: Yeah. But we’ve been friends for a while now, and | thought | could read you pretty well at
this point.

Eva: No. I'm still at ask first. I'm always at ask first. If that ever changes, I'll let you kno

Jake: Got it. \%
What Do You Think? . OQ
Interactivity Audio Script: \\

What Do You Think? 0

Choose an answer here. 0\

Interactivity Text: %

[Question-Text]:

Did Jake receive consent before hugging Ev@

[Options]: Q
Yes @

No
[Answer]:

No

[Feedback]: Q

That's Righ!

ed Wat because he’s known Eva for some time and has hugged her before, that he
ceded to ask before hugging her again. But that's not how consent works. What

comfortable and natural to one person may not be okay for somebody else. Asking
permission before touching shows respect for others and is crucial in all relationships.

[Incorrect Feedback]:
Not Quite.

Jake assumed that because he’s known Eva for some time and has hugged her before, that he
no longer needed to ask before hugging her again. But that’'s not how consent works. What
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might seem comfortable and natural to one person may not be okay for somebody else. Asking
permission before touching shows respect for others and is crucial in all relationships.

Ben and Dai
Video Script:
Ben and Dai.
Watch the video and then respond to the question that follows. %

Narrator: As their friendship evolved, Jake thought that because he knew Eva bett€k, a g
without asking would be OK. Relying on assumptions, including body Ianguam

because it can lead to misunderstandings. Asking before touching is resge
choice. s\
Ben and Dai. \0
Ben: Do you want to go back to my place and have sex?%o

he right

Dai: Yeah, for sure.

Ben: Whoal! (Dai slips). Gotcha there. You almost to@k a nosedive. On second thought, let's do
that when we’re both more sober and we can re ourselves.

Ben: You know, | think | would rather %
Dai: Fine, but... ’'m making s@me fogd ~You in?

Ben: Sounds good.

Dai: No, | really want to know. Come on. I’G hat drunk.

What Do You Thin

Interactivity A c
What Do YouWh

r here.

[Question-Text]:

Dai initially asked for and received consent from Ben. Does it matter that Dai has been drinking
and appeared to be incapacitated?

[Options]:

Yes
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No
[Answer]:
Yes
[Feedback]:

That's Right!

unable to give consent or understand when consent has been given. Whenever s as
been drinking and is considering having sex, the safest and most respectfgl d@ to wait. If

you choose to combine alcohol and sexual activity, it is very important t hat no one
involved is impaired before proceeding. (K

[Incorrect Feedback]: \0
Not Quite. 0

Dai is stumbling and slurring his words. He appears to beWd€apacitated, and therefore is likely
unable to give consent or understand when consent has be en. Whenever someone has
been drinking and is considering having sex, the safeé§t and most respectful decision is to wait. If
you choose to combine alcohol and sexual aﬂ& ry important to make sure that no one

Dai is stumbling and slurring his words. He appears to be incapacitated, and ther%
€0

involved is impaired before proceeding.

Defining Coercion

Interactivity Audio Script: @

Defining Coercion.

Coercion takes man it relates to unhealthy relationships. Generally, coercion is the
act of pressuring a sonh into doing something against their will. Sexual coercion can
involve using p intimidating behavior, and/or the use of alcohol or other drugs to
make som unwanted sexual activity. It's an abuse of power and/or a way of
trying to leYerage Cemtfol over someone.

gal assault§’a severe form of sexual harassment prohibited by Title IX that involves sexual
@ ctivity without a person's consent, including the use of force, threats, intimidation, or
A afls of coercion that cause fear or duress. Check your institution's policies for
definitions of consent and coercion.

Coercion Comes in Many Forms
Interactivity Audio Script:

Coercion Comes in Many Forms.
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It's important to understand that coercion as it relates to healthy relationships does not only
happen in one clear way.

Take a moment to read through various types of coercion and examples of how each might
occur.

Select the expandable panels to learn more about the topic. You must open all the panels
to continue.

Interactivity Text:

- o
[Tab 1]: Guilt. .

Making a person feel like they owe someone sexual activity or anything is\a fogn of subtle
intimidation. This might sound like, “You’re not in the mood? But we we Xaround LOAf

the pressure escalates and causes someone to engage in sexualgctivi st their will it may
be considered a coercive behavior.

[Tab 2]: Pressure. 0

Repeatedly asking someone to engage in sexual activity after th@y’ve said “no” or indicated they
weren’t interested is disrespectful. Such as, “Come wn ... T you really loved me ...” If the
told "n

pressure becomes intimidating or threatening aft 0," it could cross the line into
coercive tactics. \

[Tab 3]: Incapacitation. < I

Using drugs or alcohol to make sdine vulnerable compromises their ability to give
consent, and engaging in sexual activi someone who is unable to consent (i.e.,

incapacitated or asleep) may vio stitutional policies, criminal laws, or both.

[Tab 4]: Threats.

Using threats to forGe s one into unwanted sexual activity: for example, “As your advisor, |
have a lot of in e next semester’s grant funding for your research ...” Making

auld happen if they refuse their advances is an example of coercive

behavior.
[T nipWlation.
Se punish someone emotionally because they have declined sexual activity is a form of

subtle intimidation that may be a warning sign of coercive intent. For example, “You’re never in
the mood. Just don’t talk to me.”

[Tab 6]: Rationalization.

Placing blame on the other person, external factors, or outside circumstances might sound like,
“You got me too turned on to stop now ...” This is also a form of intimidation that could be a sign
of intent to force someone to act against their will.
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Hannah and Jaime
Video Script:
Hannah and Jaime.

Narrator: Dai asks Ben if he wanted to engage in sexual activity, and it’s his responsibility to
obtain consent as the person initiating. However, even though Ben initially said yes, he
reassessed and decided it was not a good idea and withdrew his consent. Dai respecta@’s
choice.

Hannah: Let’s do that thing | wanted to do with you last weekend. Q

) g
Jamie: Do we have to decide that right now? I’'m honestly so stressed wi i t that |
can’t even think about that. We can talk about it later.
Hannah: Well, no, because you're always obsessed with coursew Qious to me that
you’re not able to handle school and a relationship. Lots of relati JUst fall apart because
people become totally consumed with their program.
Jamie: Let’s talk about this later, please.
Hannah: OK fine. Just know that my salary is going tO§our next tuition payment. So, think about
that next time you treat me like this. | thought we @ e and take agreement, but all I'm
experiencing is the take.
Jamie: Wait, treat you like what? What u vilant me to do? | thought we agreed about tuition
a long time ago.
What Do You Think?
Interactivity Audio Scri
What Do You Think?
Choose an ane

[Options]:

Yes
No

[Answer]:
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No
[Feedback]:
That's Right!

Hannah is using manipulation to suggest that her financial support obligates Jamie to agree to
her sexual wants — so no, this is not an example of healthy communication about consent. No
one should ever manipulate someone else into consenting by making them feel guilty o
obligated; that’s called “sexual coercion.” 6

[Incorrect Feedback]: Q
. ) 2
Not Quite. \0
Hannah is using manipulation to suggest that her financial support o@ie to agree to
[o)
e

her sexual wants — so no, this is not an example of healthy com [ bout consent. No
one should ever manipulate someone else into consenting by feel guilty or
obligated; that’s called “sexual coercion.”

Hannah and Jaime

Video Script: \

Hannah and Jaime. xQ

Narrator: Good choice. No one should eveitry Ik someone into sexual activity or use money
or anything else as justification fogco i meone to do something that they don’t want to

do. That’s called “sexual coercion.

Hannah: We did talk about tuition. remember? You said how grateful you were and asked if
you could do anything for{fAg. So yeah, now | want you to do that thing that we talked about last
weekend. We've b g orever, and you totally owe me more “us” time. Besides, it will
make you feel less Stressed. You'll thank me.

Jamie: Thigg t & good time. Ugh. OK, OK. | know you won’t be happy until we do.

What Do You fhigk?

In @ Audio Script:
Whatkes#You Think?

Choose an answer here.

Interactivity Text:
[Question-Text]:

Did Jamie give his consent?
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[Options]:

Yes
No
[Answer]:
No
[Feedback]: %
That's Right! Q

A g
Although Jamie eventually said “OK,” he did so because he felt obligate dn’t respect
Jamie’s choice and made him feel guilty, suggesting her financial suppdgt o8l d him to agree
to what she wanted. This is an example of someone using guilt t urésomeone into sexual
activity.
[Incorrect Feedback]: 0
Not Quite.
Although Jamie eventually said “OK,” he did so bgeg he felt obligated. Hannah didn’t respect
Jamie’s choice and made him feel guilty, su r inancial support obligated him to agree
to what she wanted. This is an example of fising guilt to pressure someone into sexual
activity.

The Impact of Alcohol @
Interactivity Audio Script:

The Impact of Alcohol.

Though alcoho sexual assault can be correlated, this does not mean that

alcohol use c43

alcohol t ditions in which it’s easier for them to take advantage of another
person.

Algbhel reguces’a person’s ability to communicate clearly, including situations that involve
obig pnsent or identifying a lack of consent. It also adversely affects judgment and motor

functie hich can keep someone from being able to recognize or react to a risky situation.

Being drunk is never an excuse for someone to commit sexual violence, and it is never
the survivor’s fault for having been assaulted, regardless of whether or not they were
drinking.

State Laws: Consent

Interactivity Audio Script:
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State Laws: Consent.

It’s important to be aware of state laws defining consent.
Explore state law definitions below.

Interactivity Text:

Review your state’s laws

You must view your state's laws before continuing, using the dropdown belo ujre
interested, you can compare it to other states by selecting another state frofth

dropdown menu. . 0
Dropdown: View your state's laws \\
Federal and State Laws: Sexual Assault 0
Interactivity Audio Script: 0\

Federal and State Laws: Sexual Assault. %

It’s important to be aware of federal and state Ia&defin g sexual assault.

Explore federal and state law definitions eloQ
Interactivity Text: C\
Review your state’s laws %

You must view your state's s Deforeé continuing, using the dropdown below. If you are

interested, you can compare it t er states by selecting another state from the
dropdown menu.

Dropdown: View
Explore federa

Dropdowr® Vigw federal laws

Ta ion
INtEng y Audio Script:

Taking Action.

Contributing to a supportive community includes recognizing and taking action when you see
something inappropriate, risky, or potentially dangerous. While taking action may feel
uncomfortable or even dangerous if you don’t know what to do, arming yourself with strategies
may give you the opportunity to safely support someone who is in a potentially harmful situation.
One way to think of these strategies is as the “four Ds” — Direct, Distract, Delegate, and Delay.
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Use the arrows to read about each of the four Ds of taking action.
Interactivity Text:

[Carousel 1]: Direct.

Direct.

If you feel confident in the environment and it appears to be safe to do so, direct intervention is
the most immediate way to take action. This involves offering to help the person who s€e

uncomfortable or at risk or interrupting the person who is creating the situation.
ortable

Even a simple, direct question can let someone know that you're aware tr@y’r

and you’re available to help. An example of this approach might sound like: verything
OK?” You could also opt to interrupt the person whose behavior is mak'%one else
uncomfortable by asking, “What’s going on here?” or “Can | talk t fo ute?” This lets
them know that you’ve noticed the situation and are willing to intex

[Carousel 2]: Distract.

Distract.

Distraction may be a good choice if you’re in an u a% environment, if you don’t know those
involved in the situation very well, if the persgn rm has more authority or power, or if
you’re simply less comfortable with a direct apRto he goal of this strategy is to either help

the person who is being targeted to leave ghe sit(fa#ion or to distract the person who is creating

the problem.

An example might sound like | can fi phone; can you help me?” or you could text or call
one of the people involved. The roaches provide an opportunity to disrupt the situation

and can allow the personWho is experiencing the harm to leave.

[Carousel 3]: Dele@at
) u omparison to those involved in a situation makes you feel unable to
% ould enlist help from others. If you’re concerned, it’s likely others are as
ean notifying someone who has more authority (like a group leader, bar
ervisor, or conference organizer) or, if the person who is creating the
faculty or staff member, talking to a confidential resource who can help identify
haring your concern.

If your position
intervene di

An example of delegation might be, “It looks like she is making him really uncomfortable and |
wanted to reach out to you because | know you’re friends with her.” This strategy lets others
know that you’re concerned and allows you to take action without being directly involved.

[Carousel 4]: Delay.
A delayed response is appropriate if you had concerns about a situation, but weren’t able to

take action to help at the time. This is also a good strategy if you hear of a harmful incident after
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it's occurred. In these circumstances, you still have an important role to play in contributing to a
supportive community.

For example, checking in and giving the person who experienced harm emotional support
and/or offering resources can be helpful ways to reduce the negative impact of the incident. It
might sound like, “Hey, | saw what that woman said to you. I'm sorry she did that. Are you OK?”
It could also mean telling the person who committed the harm that you heard about what
happened and are concerned.

Summary %
Video Script: Q
“O

Summary. x‘\
We’ve just explored the value of healthy communication in all kin ips, as well as

relati
strategies for taking action when you observe a problematic situa&

Key Takeaways 0

e Consentis Key

tful communication and is critical to
S, professional connections, and

Consent is an integral part of healthy and respe
developing and sustaining meaningful frig '
intimate relationships.

e Coercion Comes In Many For Q

Accepting others’ decisionsfespgcially when it comes to choices about intimacy, is a key
part of showing someo af\you respect them. Threatening, pressuring, or intimidating
someone into unwanted sexual behavior are coercive tactics.

—Birect, Distract, Delegate, and Delay.
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Reporting and Responding
Change Is Possible

Video Script:

Change Is Possible.

Research shows that knowing how to intervene and knowing how to support someone has
experienced harm both play an important role in reducing sexual harassment and sex

violence, and creating a supportive environment for survivors. Q
In this section, you’ll learn how to: TS 0
¢ Identify and share effective ways of showing a survivor that you x\
o Identify and share options (like confidential resources) thagare, avai to all students
on campus, including graduate students.
Reporting and Responding
Interactivity Audio Script:

Reporting and Responding. \

Everyone deserves to live, learn, and work ings d supportive environment. Knowing how
to respond if someone discloses a harmfu efigigce to you is important because it can play a
valuable role in their healing process. orflive response can make a real difference.

t

Use the arrows to learn more ab
violence.

ting and responding to sexual and relationship

Interactivity Text:
[Carousel 1]: Caro@selil.
Createa S nt.

When surviRorglare part of a supportive community, they are more likely to tell someone about
exfagrienc@gl which can open up opportunities for them to access care. When survivors

be helpfdl for healing, can hold those responsible for harm accountable, and may prevent future
harm.

[Carousel 2]: Carousel 2.

You Can Make a Difference.
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If someone comes to you for help, you’re in a position to make a positive impact on their
recovery process. Research shows that when survivors disclose to someone and receive a
positive response, they experience “healing, faster recovery, and fewer PTSD symptoms.” By
understanding the behaviors and attitudes that create a safe, supportive environment for those
who have experienced harm, you can make a difference in someone’s recovery and also help
them make the decision that’s best for them.

[Carousel 3]: Carousel 3.

Statistics Support Reporting.
e Over 92% of students report they would take action themselves, or res %ne

else who took action, to prevent a sexual assault.

L J
e Over 93% of students say that they would reach out to offer sup \\ nd they

suspect is in an abusive relationship.
e About 20% of people who have experienced harm don’t di whiat happened to them

to anyone; those who do usually tell a close friend.
e Over 90% of students say they would never plac person who disclosed a
sexual assault to them.

Student Engagement

Interactivity Audio Script: \0\

Student Engagement. 9

Would you like our school to caogt out getting more involved in sexual assault
prevention and education on ca

Interactivity Text: «

By selecting "Yes," ar orizing this course to share the name and email address you

used to log in with ar s€haol exclusively for the purpose of contacting you about such
opportunities. G o] organization may or may not contact you, even if you authorize us
oW your survey responses will remain completely confidential.

[Options]:

Yes
No

The Impact of Trauma
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Interactivity Audio Script:
The Impact of Trauma.

Understanding some of the ways researchers have identified that the brain and body may react
to trauma can help you respond to situations regarding sexual assault with empathy and
support. It may also help you to process your own experiences. The effects of trauma may
occur when someone has witnessed violence, survived violent crimes, experienced social
injustice, been involved in accidents, or has had combat experience.

Interactivity Text: L 3

[Carousel 1]: Memory. \\
Memory. \0
Trauma can trigger the release of hormones that impact o on who experiences

trauma may recall the event hesitantly or remember veryisp sory details. They may
also have accurate but fragmented memories of the event'and experience difficulty recalling
what happened in a linear fashion.

[Carousel 2]: Emotions. \0\

Use the arrows to read about the science behind the effects of trauma. Q%

Emotions.

In reaction to trauma, a person's
pain, which can result in neurobiol
contribute to unexpected emo
experiencing extreme emgtional swi

d se chemicals to block physical and emotional
iC cts that can’t be predicted or controlled. This may
actions — for example, remaining emotionally flat or
while recalling an incident.

[Carousel 3]: Physi€ahR se.

Physical Res

ponse to trauma can also be significantly impacted by neurobiological
bility (or trauma-induced paralysis) is an autonomic hormonal response that

Survivor Support
Interactivity Audio Script:

Survivor Support.

Page 40 of 53 © Vector Solutions. All rights reserved.



The recovery processes for survivors of sexual assault are as unique as their experiences. The
process is influenced by multiple factors, such as their identities and their familiarity with or
relation to the person who harmed them. Despite these unique elements, there are common
reactions that many survivors share.

Select each response to learn more about how you can support survivors.
Interactivity Text:
[Carousel 1]: Shame and Guilt.

Shame and Guilt. Q

*
Survivors may have feelings of shame and guilt. Remind them that the agl sponsible
for the assault is the person who harmed them, and that what happene% regardless of

the circumstances, is in no way their fault.
[Carousel 2]: Fear of Retaliation. 0\
Fear of Retaliation.

for seeking support. If appropriate, remind the survivOgthat there are protections against
retaliation, including when faculty and/or staff ar

[Carousel 3]: Depression and Anxiety. Q
Depression and Anxiety. %
Empower the survivor to makégheir@wn decisions. Healing can be a long-term process.

Encourage a survivor to care for t elves and remind them of their strength. Offer to connect
them to professional reso s for additional support.

Offer information about confidential resources who c&i&l ivors understand their options
\/

Responding To a §tudin isclosure
Video Script:
Respondi a dent’s Disclosure.

ate student, you may find yourself in a position of responding to someone who

for support because of a harmful experience. When someone chooses to disclose
to yomsils€”because they trust you, and the way you respond can have a significant impact on
their healing process.

Here are a few key points to keep in mind:

e If you are a staff member (a Teaching Assistant or Research Assistant), check with your
school’s Title IX office about any institutional expectations or responsibilities related to
reporting disclosures of possible sexual harassment.
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e Be sure to listen to them and let them know that they are not to blame for what
happened (regardless of the circumstances).

e Don’'t question or investigate what happened or attempt to problem-solve.

e Offer to connect them with resources, including confidential resources, who can explain
their options.

Supporting A Friend: Rachel’s Story

Video Script: %
Supporting A Friend: Rachel’s Story.

You and Rachel have been in the Engineering program together for aboutéwo
know her pretty well at this point. She’s always been ambitious, focused, 3
the past two weeks, you've noticed a change. She seems distracted, sa®, aRd duiiet. She’s not
participating in class as much and you sense something is “off.”
stressed about research and teaching, or whether there’s som oing on. As you're

walking out of class one night, you catch up with her and guigtl ey, just asking as a
friend ... do you want to talk? I’'m wondering if something(s g you.”

Rachel: Hey, thanks. Yeah, maybe. Something’s kindgef be thering me. But I'm not sure |
should be worried about it. It's probably nothing. obviously know Dr. Wiley, my advisor.
While we were meeting yesterday to go ovel @ Cript, he said that since it was getting
late, we should finish talking about revisions digwer and drinks at Cantina. That place right
off campus. So, we did. And after we ate, We h d back to campus.

t%ve me a really long, close hug. It definitely felt
uncomfortable, if you know w. anwafid now | feel weird and almost guilty when | see him.
And | don’t know why. Maybe | ing flirty over dinner. One of my guy friends said that if |

have a glass of wine, | cafi\ge that way. When | think about it, | probably brought this on myself
by going off campu dinner with him.

And he walked me to my office. A

Supporting a Do You Think?

Interactivi ript:
Suppaorting a Brighd: What Do You Think?

answer here.

InteracCtivity Text:
[Question-Text]:
What could you say to Rachel?

[Options]:
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1. Ifeel like that stuff happens when you work closely with someone. | once had a
professor put his hand on my leg while we were talking about my research, so this
doesn’t seem like anything to worry about.

2. lunderstand, but you shouldn’t feel guilty; you aren’t responsible for what he did, and his
behavior was unprofessional. Can | do anything to help — maybe help you find someone
to talk to, confidentially?

3. You should go to the Chair to talk to her about this — I've heard about him doing that
same thing to other students we know, and he shouldn’t be able to just get awaygwith it.
Want me to go with you to report it?

[Answer]:

L 4
I understand, but you shouldn’t feel guilty; you aren’t responsible for what hé&d g d his
behavior was unprofessional. Can | do anything to help — maybe hegn omeone to talk

to, confidentially?
[Feedback]: 0\
That's Right!

them and validate their concern — even if you belie ou wouldn’t feel the same way, or you
think you could easily resolve the situation. Ipste % nd helpfully by reinforcing your
friend’s concern and reflect what she’s told ya&, OffeLifig to help connect her with a confidential
resource is also a great way of providing pport.

[Incorrect Feedback]: %

Not Quite.

When someone discloses a concerning or harmful e\&riin you, remember to listen to

When someone disclose ncerning or harmful experience to you, remember to listen to
them and validate t — even if you believe you wouldn’t feel the same way, or you
think you could easly rasolve the situation. Instead, respond helpfully by reinforcing your
friend’s concer hat she’s told you. Offering to help connect her with a confidential

resource i % ay of providing her with support.
Supporting a §righd: Rachel’s Story
i t:

Supporting A Friend: Rachel’s Story.

o)
(0]

Dismissing someone’s concern by suggesting that what happened to them isn’t significant, or
telling them what they should do, isn’t showing them that you support them and want to help
them. Support them and validate their experience.

Select play to watch the video and then respond to the question that follows.

Rachel Video 2
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https://lawroom.wistia.com/medias/rktmt3hxzq

Narrator: Good choice. Reinforcing your friend’s concern and reflecting what she’s told you are
helpful, supporting responses. Offering to help connect her with a confidential resource is also a
great way of providing her with support.

Rachel: Thanks. Well, | don’t want to do anything yet. I'm waiting for him to sign off on my grant
application, so | can’t really say anything to him that would make the relationship awkward or
make it seem like I'm accusing him of anything. | probably just need to stop thinking abg®t it and
move on.

Supporting a Friend: What Do You Think? Q
O

Interactivity Audio Script:

Supporting a Friend: What Do You Think? \0\

Choose an answer here.

Interactivity Text: %0
[Question-Text]:

What could you say? \

[Options]: \0

| understand that, but if you don’t rep o it to someone else — you don’t want to be
responsible for anyone else going thr hat you're feeling right now. Speaking up is the
right thing to do.

That's probably the best ice. Maybe you can find a way to keep a little space from him, or at

least just avoid getti r ain, until you get your grant application filed. You’ll be fine.
OK, well, reme thaflyay shouldn’t have to feel uncomfortable for any reason. I'm always
here if you dec t to talk about this again, or if you want to talk to a confidential
resource.

[A

0] @member that you shouldn’t have to feel uncomfortable for any reason. I'm always
her decide you want to talk about this again, or if you want to talk to a confidential

resource.
Feedback correct:
That's Right!

It seems like Rachel is unsure about how to respond to what has happened and is even feeling
like she may be responsible for her advisor’s behavior. Pressuring her to report what she’s
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experienced or dismissing the issue entirely, are not supportive ways of responding to her.
Pressuring her could increase her feelings of guilt, and dismissing her concern and advising her
to tolerate feeling uncomfortable around her advisor isn’t very supportive, either. Remember to
encourage, support, and validate your friend — and always direct them to helpful resources that
exist on and off campus.

[Incorrect Feedback]:

Not Quite. %
It seems like Rachel is unsure about how to respond to what has happened and i féeling
like she may be responsible for her advisor’s behavior. Pressuring her to repo he’s

experienced or dismissing the issue entirely, are not supportive ways of r&po
Pressuring her could increase her feelings of guilt, and dismissing her copi€e
to tolerate feeling uncomfortable around her advisor isn’t very supportive@ei

advising her
T Remember to

encourage, support, and validate your friend — and always direct o elpful resources that
exist on and off campus. 0

Supporting A Friend: Rachel’s Story

Video Script:

Supporting A Friend: Rachel’s Story. \

Situations like this are complex and nuanc te. It's important to remain empathetic
and understand the trust your friend is putling i to share their experience with you.

Select play to watch the video a @spond to the question that follows.

Rachel Video 3

https://lawroom.wistia.co ias/aasba8sioi

Narrator: Rachel
didn’t respond

edithe next class, so you texted her to make sure everything was OK. She
ut when she did, she asked you to meet her near the library.

Rachel: H&s start xting me. Like, he starts by asking to talk about the grant or my research
deadlines, but he turns the conversations into something personal. Like, telling me he likes
‘ thatday, or what he’s doing that night. And then in a meeting the other day with

y members there, he stood behind me and rubbed my shoulders and whispered to
the pegpl€ around him that | was his favorite. Most everyone laughed, and | know I turned bright

I’'m so worried that other people might think something’s going on between us. Later that night,
he texted me to ask if | wanted to go to a conference with him next month. He said he would get
the conference organizer to waive my registration fee, and | could stay in the extra bed in his
room to save money. | don’t know what to do.

Supporting a Friend: What Do You Think?
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Interactivity Audio Script:

Supporting a Friend: What Do You Think?
Choose an answer here.

Interactivity Text:

[Question-Text]:

What could you say to Rachel? %
[Options]: . QQ
1. I'm glad you reached out to talk. It sounds like he is doing a lot ofNiipi are
unprofessional and unethical. Do you want to think about discusS$i ol options with
someone — like a confidential resource?
2. Well, is there anything going on? | haven’t seen you in a ki ou seem really
flustered. Did something else happen that you'’re eI.
3. Atleast you're on his good side — maybe you catld gs like the conference to
your advantage. Just ignore his texts, keep your conversations professional, and don’t

worry about things you can’t control. \
[Correct Answer]: Q

I’'m glad you reached out to talk. It sounds h oing a lot of things that are unprofessional
and unethical. Do you want to think at% cugsing your options with someone — like a

confidential resource?
[Correct Feedback]:
That's Right!

Rachel is nervous, @nbarrassed, and unsure of what to do. She should not have to feel
uncomfortable ho he has to tolerate inappropriate behavior from her advisor in order
to be succ pr¥ogram. The best way to respond would be for you to validate her

r that you support her, and remind her that there are confidential

Rachel is nervous, embarrassed, and unsure of what to do. She should not have to feel
uncomfortable or as though she has to tolerate inappropriate behavior from her advisor in order
to be successful in her program. The best way to respond would be for you to validate her
feelings, reinforce to her that you support her, and remind her that there are confidential
resources who can help.
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Supporting A Friend: Rachel’s Story
Video Script:
Supporting A Friend: Rachel’s Story.

One major way to be supportive to your friends in situations similar to Rachel’s is to avoid being
judgmental.

Narrator: Good choice. You didn’t judge Rachel or tell her what to do. You simply remi er
that she can discuss what’s happening with a confidential resource. That’s a helpf
supportive way to respond.

L 2
Rachel: | really don’t want to. I'm so worried that if | do anything, I'll sab @e work and

time I've invested with him. | mean, he’s the reason | chose this program: start over now.
But | have to do something, because | just can’t take this kind of stress a . Are you sure |
could talk to someone and he won't find out?

Interactivity Text: 0

Confidential Resources.

Information shared with a confidential resource, s &1 pastoral or professional mental health
counselor, cannot be shared with campus offici ot your consent, except under certain
circumstances. Consulting with a confidentia allows you an opportunity to discuss
your options, learn about additional resoures, ddress any questions or concerns before
making a decision about next steps. Py ing information, you may want to confirm the
extent to which the resource is ablgt your conversation confidential.

National Resources
Interactivity Audio Scri;&
National Resou %
u% uKnow has been sexually assaulted or is in an abusive relationship,
j gddition to the resources on your campus, the following

ide information, support, and resources to survivors of sexual and
ence, as well as those who want to help them.

organizations
rel ip vi

Sel rganization to learn more about available resources
Interactivity Text:

National Network to End Domestic Violence.

Visit Resource

Office for Civil Rights
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Visit Resource

National Suicide Prevention Lifeline
Visit Resource

National Sexual Assault Hotline

Visit Resource

Protection Orders 6

Visit Resource Q
O

Victim Rights Law Center \\

Visit Resource 0

Men Stopping Violence 0\

Visit Resource %

Changing Our Campus

Visit Resource 0\

myPlan \

Visit Resource Q

FORGE AQ

Visit Resource

Stalking Resourc th

Visit Resource w

Men Can StopAR

Visi

gurce
pmestic Violence Hotline

Visit Resource

Na

National Women's Law Center

Visit Resource

National Sexual Violence Resource Center
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Visit Resource

National Coalition Against Domestic Violence
Visit Resource

JED Foundation: Mental Health Resource Center

Visit Resource

How To Report %
Interactivity Audio Script: . OQ

How To Report. \
If you or someone you know has experienced sexual or relationship woleRee, flarassment,
abuse, or stalking, there are a number of different reporting options e.

Review each tab to learn more. 0

Interactivity Text:

[Tab 1]: Preserve Evidence.

Even if you are undecided about filing a repo it@rtant to consider preserving evidence, in

case you decide to report in the future. Evigefic also be helpful in obtaining a protection
order and ensuring that you have as forfhation about what happened as possible.

If a sexual assault occurred, this c aving clothing that was worn or having a forensic
medical exam, which may be t a local hospital or a campus clinic or health center, but

sure to save any commun with the offender, such as emails and texts, or any written
material. If there ar@withe t could be useful to record their names in case you decide that
relg thisfinfgrmation to investigators.

does not require someon?o file a poftce report. In all types of violence and harassment, be

you want to pr

[Alt-text]:
[Tab 2]: NotifyliTigle IX Personnel.
WHRe pone reports an incident of sexual harassment to the Title IX coordinator or a

gl "official with authority" at our institution, the first step is to discuss and provide
available supportive measures that the person reporting sexual harassment ("complainant”)
may need (e.g., changing your academic, living, transportation, and/or working situations),
regardless of whether a formal complaint is filed. Check your school's policies or contact the
Title 1X office to find out what other steps may be taken after a report is made.

[Alt-text]:

[Tab 3]: Notify Law Enforcement.
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If you have experienced sexual assault, stalking, or relationship violence or abuse, you have the
right to:

Notify law enforcement and/or campus officials

Be assisted by campus authorities (if you want their help) in notifying law enforcement
Decline to notify law enforcement

Reporting Options and Processes

Interactivity Audio Script: Q
O

Reporting Options and Processes.

reported to our Title IX coordinator or other designated campus offiCi dition to providing
supportive measures, they will explain how to file a formal compﬁ' e investigation and

When sexual harassment — including sexual assault, relationship viole:e, talking — is
' in

grievance process that follows, as required by Title IX. O h ies provide more
detailed information on our grievance process.

Select the expandable panels to learn more aboutghe topi€” You must open all the panels
to continue.

Interactivity Text: \0

[Accordionl]:

Employees with Title IX Respon 'b%

Below are types of campus emp and general information about their Title IX obligations
and duties of confidential

Title IX Coordinatd@rs
o [ e oordinating an institution's efforts to comply with its Title IX
i

gy including the institution's Title IX grievance process to investigate and

Of ith Authority

employees who have authority to take corrective measures to address all types of
sexual harassment, such as providing supportive measures or initiating investigations

When a report is made to the Title IX Coordinator or an Official with Authority, we will provide
information to both the reporting and responding parties on a number of details, including:

e Available services (counseling, health, etc.) and accommodation options (like changes to
academic, living, transportation, and working situations)
e Protection against retaliation
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¢ Information about the institution’s responsibilities regarding orders of protection,
including no-contact orders and restraining orders

e How our school will protect both parties’ confidentiality in any publicly available
recordkeeping, protective measures taken, and grievance process

[Accordion 2]:

Other Employees and Resources.

Confidential Employees or Resources %

e Are employees or other persons who have a professional duty of confi jality amd can
explain your options for reporting sexual harassment and seeking &ca liVing, or
work accommodations

e Licensed mental-health counselors

e Pastoral counselors 0
e Social workers

e Psychologists

e Some health center employees

Other Employees \0

e May be required to report sexual hgszwent to the Title IX Coordinator, or may need to
follow other reporting or regpo ures required by the institution

Depending on state laws and licensing requirements, conﬂdenﬂa@ ay include:

Anonymous reporting opti

¢ May be available
e Which requi
identifying i

t port include the type of offense, but may not need to include
tion for the persons involved

ssion (such as a faculty member) engages in misconduct, they may

also be in Wolal e professional standards and ethical guidelines of their profession. In
seeking help, ay also want to explore the option of reporting the abuser to their
pr | asSOciation or credentialing organization.

[A 3]: The Grievance Process.

If a formal complaint is filed by a person alleging sexual harassment (the "complainant”) or
signed by a Title IX Coordinator, the proceedings will:

¢ Include a reasonably prompt, fair, and impartial process

¢ Be conducted by officials who are trained on investigating and resolving these issues

e Provide both the complainant and the person accused of committing sexual harassment
(the "respondent") equal opportunities to access information that will be used at formal
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and informal meetings or hearings, and review any evidence obtained during the
investigation, as well as present witnesses and other evidence

e Provide both the complainant and the respondent equal opportunities to have an advisor
(who may be an attorney) or other support person present during the grievance process;
and allow advisors to cross-examine witnesses and parties, and either party to request
that they be in separate rooms with technology enabling them to see and hear a witness
or party answer questions

Both parties may agree to a temporary delay of the formal hearing to participate in an i I
resolution process, except when the allegations involve an employee sexually har
student.

) 2
The complainant and respondent will receive simultaneous notification of: 0
e A statement of, and rationale for, the result of the proceedjngs anehal Isciplinary
sanction imposed against the respondent
e Information on how to exercise the right to appeal the r
¢ Any change to the result

e When the result becomes final

[Accordion 4]: Office for Civil Rights.

The Department of Education's Office for Ciw
that prohibit discrimination in programs or a
Contact the OCR with questions or compld

State Laws: Legal Protections f %rs
Interactivity Audio Script:
State Laws: Legal Prote for Survivors.

It’s important to bé aware’of state laws defining protections for survivors.

ons below.

r state’s laws

iew your state's laws before continuing, using the dropdown below. If you are
interested, you can compare it to other states by selecting another state from the
dropdown menu.

Dropdown: View your state's laws
Summary

Video Script:
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Summary.

Making a commitment to supporting those who have experienced harm is an important part of
contributing to a learning environment where everyone feels safe to learn and work.

Key Takeaways
Trauma Has an Impact

Knowing how the brain and body may respond to trauma can help you understand ho
compassionately support those who have had traumatic or harmful experiences. Q

Support Is Available .

Offering information about confidential resources who can help survivors d their
options can aid survivors in making informed decisions.

Your Response Is Important \
)

The way that you respond to someone who has had a h nce can play an important
role in their recovery. Show that you care by empowerin make decisions and
connecting them to resources.

Course Conclusion 0\

Video Script: \

Course Conclusion. Q

We hope that this learning e%%rovided you with an opportunity to reflect on your

values and the types of relations at you have, or want to have, with others. We also hope
that you feel more knowle@ligeable about recognizing and addressing unhealthy relationships
and responding to aeien may need your help.

creating a safe and supportive community. Be sure to use your
experiences and values to make a positive impact wherever you live, work, and

learn.
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